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Introduction
In 2014 the University Of Wyoming Board Of
Trustees established the Trustees Education
Initiative, with the goal of improving the quality of
teacher preparation in the College of Education to
support a vibrant and innovative education
workforce for the state. One result of the initiative
was the creation of the Wyoming Early Childhood
Outreach Network, a network focused on elevating
the early childhood education workforce and
improving the quality of learning opportunities for
young children in Wyoming. After establishing an
essential partnership with Wyoming Kids First,
collaborative outreach efforts between both entities
began to take shape in January 2019. Coinciding
with this work, the Wyoming Department of Family
Services, WY Quality Counts and Align began to
consider a new framework for delivery of early
childhood professional development, utilizing
regional trainers. As leaders involved in both efforts
engaged in dialogue, clear linkages between
program goals emerged and a collective vision of
early childhood professional development in
Wyoming began to solidify. The potential to

increase impact by leveraging expertise and funding
across agencies and programs became clear, and
additional partnerships with existing professional
development supports and programs were
established, including a partnership with the
Statewide Training and Resource System (STARS), to
track professional development. In addition, Project
ECHO in Early Childhood Education, a distance
training model in the Wyoming Institute for
Disabilities (WIND), agreed to align training
content with Professional Learning Collaborative
goals. With these key partnerships in place the
Wyoming Early Childhood Professional Learning
Collaborative was created.

COLLABORATIVE PARTNERS
The Wyoming Early Childhood Professional Learning
Collaborative is a joint effort to establish a new and
innovative system for designing and delivering
professional development, with the goal of
improving learning outcomes for Wyoming’s
youngest children by elevating the quality of the
early childhood programs they attend. Collaborative

partners include: The Wyoming Department of
Family Services, WY Quality Counts, The Wyoming
Early Childhood Outreach Network, Wyoming Kids
First, Align, The Wyoming Statewide Training and
Resource System, and Project ECHO in Early
Childhood Education.
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MISSION
THE MISSION OF THE WYOMING EARLY CHILDHOOD PROFESSIONAL
LEARNING COLLABORATIVE IS TO ELEVATE THE EARLY CHILDHOOD
FIELD IN WYOMING BY PROVIDING HIGH-IMPACT* PROFESSIONAL
LEARNING OPPORTUNITIES TO EDUCATORS WORKING WITH YOUNG
CHILDREN AND FAMILIES.

GUIDING PRINCIPLES
The work of the Wyoming Early
Childhood Professional Learning
Collaborative is guided by the following
principles, which are based on a solid body
of evidence regarding the successful
implementation of high-impact
professional learning systems.

other professionals, reflect on their
work, and connect their learning to
classroom practice.
4. Early childhood educators need learning
opportunities that are intentional,
connected, ongoing, and aligned with
standards and competencies for their
profession.

1. Positive learning outcomes for children
in early care and education settings,
including those essential for success in
school, are closely linked to the
dispositions, knowledge, and practice
of their teachers.

5. Advancing the early childhood
education field requires a commitment
to support the professional learning of
early childhood leaders, who then
become influencers in local programs
and communities.

2. Learning in early childhood must be
grounded in a strong image of children,
families, teachers, and leaders.

6. Professional learning efforts must
acknowledge and respond to the
landscape in which early childhood
educators work, and must address
challenges with fragmentation,
isolation, inequity, and compensation.

3. Early childhood educators grow as they
engage in relevant and meaningful
learning experiences, collaborate with

*High-impact professional learning is defined as learning that positively affects teacher performance and child outcomes (more details in High-impact early
childhood professional learning: A Summary of Evidence
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Goals and Objectives
The goals of the Wyoming Early Childhood Professional Learning Collaborative have been identified in response
to the unique early childhood landscape in Wyoming regarding funding, systems, and governance, and are
focused on those actions that can have the most significant impact on the professional learning of the early
childhood workforce.

WYOMING EARLY CHILDHOOD PROFESSIONAL LEARNING COLLABORATIVE GOALS
Goal

Articulate a vision of excellence and provide a roadmap to achieve it

Goal

Decrease isolation and increase access to high-impact professional learning
opportunities for all early childhood educators in Wyoming

Goal

Transition from training-focused models of professional development to
transformative models of professional learning by applying evidenceinformed best practices

Goal

Elevate the knowledge and practice of early childhood leaders to improve
program quality and increase community impact

Goal

Focus resources locally and support models of excellence in communities

Goal

Articulate a vision of excellence and provide a roadmap to achieve it

OBJECTIVES

A. Align all Professional Learning Collaborative activities with nationally recognized standards
for the profession, including credentialing and pathways to higher education, program
quality standards, and early childhood educator professional standards and competencies.
B. Develop a competency framework focused on teacher dispositions, knowledge, and practice,
and provide an implementation timeline to guide the roll-out of professional learning
opportunities that build upon one another and increase in complexity over time.
C. Design differentiated professional learning opportunities that address the diverse early
childhood workforce, and attend to important differences in levels of experience, education,
training, and job responsibilities.
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Goal

Decrease isolation and increase access to high-impact professional
learning opportunities for all early childhood educators in Wyoming

OBJECTIVES

A. Increase opportunities for distance, close-to-home, and site-based individualized professional
learning.
B. Target underserved populations including family-home childcare providers and
infant/toddler educators.
C. Support the establishment and maintenance of community provider groups.

D. Utilize innovative distance learning and social media technologies to connect educators from
across the state in communities of practice.

Goal

Transition from training-focused models of professional development to
transformative models of professional learning by applying evidenceinformed best practices

OBJECTIVES

A. Apply principles of adult learning in the development of professional learning opportunities.
B. Link professional learning opportunities to classroom practice using mentoring, coaching,
performance feedback, and ongoing support.
C. Design professional learning experiences that focus on teachers’ thinking, and include
opportunities for self-reflection and collaboration.
D. Embrace a strength-based approach to professional learning, grounded in a strong image of
teachers, which builds upon individual knowledge and experience.

OBJECTIVES

Goal

Elevate the knowledge and practice of early childhood leaders to improve
program quality and increase community impact

A. Provide early childhood leaders tailored professional learning opportunities aligned with
national leadership competencies and outcomes.
B. Build early childhood leaders’ capacity to provide on-site mentoring, coaching and
pedagogical leadership to support the professional learning of the educators they supervise.
C. Increase early childhood leader and program capacity to provide outreach and advocacy in
their local community.
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OBJECTIVES

Goal

Focus resources locally and support models of excellence in communities

A. Bring professional learning opportunities to promising early childhood programs to elevate
quality and develop programs of excellence in communities across the state.
B. Apply key concepts from implementation science to evaluate and strengthen programs and
community initiatives at the systems level.
C. Identify and build upon program and community strengths and collaborative partnerships to
increase local impact.

ACTION STEPS
In order to address the above goals and objectives,
the Professional Learning Collaborative has
identified the following action steps:
•

•

•

•

To improve access to professional learning
opportunities, the Collaborative will place
professional learning facilitators in seven
Wyoming regions.
To ensure coherence, the Collaborative will use
an aligned professional learning framework that
includes self-evaluation tools, leveled
competencies, and a pathway to higher
education.
To increase the capacity to support and sustain
change in early childhood programs,
the Collaborative will identify and
develop a cohort of promising early
childhood leaders from each region.
To provide local models of excellence in
communities across the state, the
Collaborative will identify and work to
elevate the quality of promising early
childhood programs in each region.

•

•

•

To decrease isolation and support partnerships,
the Collaborative will help establish and support
community-level early childhood education
provider groups and other local initiatives.
To communicate a clear vision and build
momentum, the Collaborative will organize and
implement statewide conferences that support
the professional learning framework.
To continuously inform design and
implementation efforts the Collaborative will use
data collection tools to document facilitator and
professional learning activities and measure
impact.
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PROFESSIONAL LEARNING REGIONS
The Professional Learning Collaborative is organized by regions that will each be provided with a professional
learning facilitator. Facilitators reside in their assigned region and lead the work of the Collaborative as they
implement the goals and objectives. Figure 1 identifies the seven regions of the Professional Learning
Collaborative.
Figure 1

REGION
Northwest
North Central
East
West Central
South Central
Southwest
Southeast

PROFESSIONAL DESIGNATIONS
Power to the Profession, a nationwide
effort led by the National Association for
the Education of Young Children
(NAEYC) has recently offered guidance
in establishing early childhood education
as a coherent profession by creating a
unifying framework for career pathways,
knowledge, qualifications, standards,
and compensation. The Professional
Learning Collaborative has adopted the
NAEYC unifying framework to guide the
design of professional learning content
and career designations. The Power to
the Profession career preparation model
identifies three levels of expertise and
accompanying responsibilities for
educators. The title ECE I identifies early
childhood professionals who have
completed a professional training or

certificate program of at least 120 hours.
ECE II identifies educators who have
obtained an Associate degree, while ECE
III is the designation for early childhood
educators who have completed a
Bachelors or Masters degree. To ensure
alignment with this national standard,
the previous Wyoming Early Childhood
Career Lattice for Providers and
Administrators will now align with the
ECE I, II, and III designations. Figure 2
represents the new Wyoming Early
Childhood Career designations. These
designations are intended to support a
pathway to higher education for the
early childhood workforce in Wyoming,
leading to a Bachelors degree or above in
early childhood education.

Figure 2

ECE I
PROFESSIONAL
TRAINING OR
CERTIFICATE

ECE II
ASSOCIATES
DEGREE

ECE III
BACHELORS
DEGREE OR
ABOVE
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Curriculum Framework
STANDARDS AND COMPETENCIES
The newly published NAEYC Professional Standards
and Competencies for Early Childhood Educators
(formerly known as the Standards for Early
Childhood Professional Preparation) define the
essential body of knowledge, skills, dispositions, and
practice required of all early childhood educators
working with young children across all early
learning settings (NAEYC, 2019). A brief summary
of the six NAEYC standards is found in Figure 3.

NAEYC encourages states to use these standards and
competencies as a foundation on which to build
systems and initiatives that address their specific
contexts. Having adopted the NAEYC standards and
competencies, the Professional Learning
Collaborative has organized them by dispositions,
knowledge, and practice and prioritized them for
statewide implementation.
Figure 3

NAEYC PROFESSIONAL STANDARDS AND COMPETENCIES FOR
EARLY CHILDHOOD EDUCATORS

Standard

Child Development and Learning in Context

Standard

Family and Community Partnerships

Standard

Child Observation, Documentation, and Assessment

Standard

Developmentally, Culturally, and Linguistically
Appropriate Teaching Strategies

Standard

Content Knowledge in Early Childhood Curriculum

Standard

Professionalism as an Early Childhood Educator
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FRAMEWORK
In order to better utilize the NAEYC competencies
to support a systematic professional learning
methodology, competencies across the six standards
have been organized under three headings: teacher
dispositions, knowledge, and practice. Dispositions
can be defined as the values, attitudes, and beliefs
that teachers hold that shape their decisions and

interactions with children, families, colleagues, and
communities. Knowledge involves what teachers
understand about children, classrooms, families,
content, and pedagogy. Practice relates to what
teachers actually do in the classroom and is focused
on application of knowledge in a particular context.
NAEYC Standards with supporting competencies
identified by numerals and letters (i.e., 1A) are
organized by dispositions, knowledge, and practice
in Figure 4.

DISPOSITIONS
KNOWLEDGE
PRACTICE

Figure 4

Standard 1
Child Development and Learning
in Context

1A

1B

1C

Standard 2
Family and Community
Partnerships

2A

2B

2C

Standard 3
Child Observation, Documentation, and
Assessment

3A

3B

3C

3D

Standard 4
Developmentally, Culturally, and Linguistically
Appropriate Teaching Strategies

4A

4B

4C

4D

Standard 5
Content Knowledge in Early
Childhood Curriculum

5A

5B

5C

Standard 6
Professionalism as an Early
Childhood Educator

6A

6B

6C

1D

6D

6E

SCOPE AND SEQUENCE
The Professional Learning Collaborative has
identified the NAEYC competencies that are the
essential building blocks for improving quality in
Wyoming, including those that have the strongest
impact on children’s learning outcomes. The two
areas of focus that will lead the roll-out of the
Professional Learning Framework are teacher-child
interactions and learning environments. The NAEYC
competencies referencing these two areas will be the

focus of the Professional Learning Collaborative in
year 1. In year 2, competencies referencing content
knowledge, pedagogy, assessment, and families and
communities will be addressed. Competencies
related to advocacy, ethics, and theoretical
foundations will be covered in year 3. The scope and
sequence of the Professional Learning Collaborative
curriculum is found in Figure 5.
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Figure 5

DISPOSITIONS
YEAR 1
YEAR 2
YEAR 3

KNOWLEDGE

PRACTICE

1B, 2A, 3D, 4A, 4D,
6C, 6D

1A, 1C, 2A, 4A, 4B,
4C, 6B

1D, 3D, 4B, 4C, 6B

1B, 3D, 4A, 4D, 6D

1A, 1C, 2C, 3A, 3B,
4A, 4B, 4C, 5A

1D, 2B, 2C, 3A, 4B,
4C, 6E

6A, 6D

3C, 5B

3C, 5B, 5C, 6A, 6E

STANDARD AND COMPETENCY LEVELS
In addition to the curriculum framework and scope
and sequence tools, the Professional Learning
Collaborative will also utilize the standard and
competency leveling draft provided by NAEYC to
design professional learning opportunities that
match the level of training and expertise of early

childhood educators within each competency. Two
levels of competency mastery will be applied in
assessing and planning professional learning
experiences. Level I content will match the skills and
expertise of professionals within the ECE I career
designation, while Level II content will match the
skills and
expertise of
professionals
within the
ECE II and III
designations.
A detailed
overview of
standards and
competencies,
including
leveled
content, is
found in
Appendix A.
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PROMISING EARLY CHILDHOOD LEADERS
In order to create a system of continuous learning
leadership, and pedagogical leadership. Figure 6
and quality improvement for early childhood
outlines the Whole Leadership Framework,
educators in Wyoming, it is essential to build the
including competency areas within each domain.
capacity of early childhood
Figure 6
leaders. To address this need the
WHOLE LEADERSHIP FRAMEWORK
Professional Learning
Collaborative will identify and
PEDAGOGICAL LEADERSHIP
develop promising early
Instructional
• Coaching and mentoring skills
leadership
childhood leaders in each
• Ability to apply child development theory
Family engagement
community. Using the Whole
and research
Leadership Framework, a
• Family focus
professional learning framework
• Knowledge of evidence-based pedagogy
created by The McCormick
• Knowledge of assessment methodology
Center for Early Childhood
• Technical credibility
Leadership at National Louis
• Knowledge of adult learning
University, the Collaborative will
design professional learning
ADMINISTRATIVE LEADERSHIP
opportunities to mentor early
Operational leadership
• Ability to plan strategically
childhood leaders and increase
Strategic leadership
• Expertise in systems development
leadership capacity in early
Advocacy leadership
• Financial and legal knowledge and skills
childhood programs and
Community leadership
• Entrepreneurial focus
communities. The Whole
Leadership Framework organizes
• Awareness of organizational climate
leadership competencies into
• Public relations and marketing expertise
three domains: leadership
• Ability to interpret data
essentials, administrative
• Public engagement skills
LEADERSHIP ESSENTIALS
Self-efficacy

• Awareness of self and others

Empathy

• Knowledge of the profession

Creativity

• Communication and team-building skills

Authenticity

• Cultural competence

Humility

• Ethical conduct and morality

Transparency

• Intentionality

Adaptability

• Ability to motivate people

Learning

• Management skills
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Professional Learning Facilitators
FACILITATOR ROLE AND RESPONSIBILITIES
Regional facilitators will use the Professional
Learning Framework to guide the selection of
targeted professional standards and competencies
when providing STARS trainings and in the
mentoring and coaching relationships they establish
with individuals, programs, and early childhood
leaders in their regions. Facilitators will utilize
additional resources such as the draft NAEYC
Standard and Competency levels and the Whole
Leadership Framework to inform the design of
specially tailored professional learning opportunities.
Facilitators will also implement the following action
steps in their region:
•

•

Identify a cohort of promising leaders to receive
specialized mentoring and professional learning
opportunities and participate in online
communities of practice.
Identify promising programs and support the
professional learning of program leaders and
teachers to elevate practice, provide models of

excellence, and engage in community outreach.
•

Design and implement targeted professional
learning for underserved populations such as
family home childcare providers, educators of
infants and toddlers, and program leaders.

•

Support and sustain the development of local
early childhood education provider groups that
meet frequently for training and dialogue.

•

Provide monthly STARS trainings in
communities, linked to the Professional Learning
Collaborative Framework.

•

Provide guidance on developing high impact
professional learning opportunities for
individuals and programs that design and
implement their own professional development.

•

Share the vision of the Professional Learning
Collaborative by participating in regional and
statewide conferences and networking with state
partners.

FACILITATION MODEL
The approach used by facilitators in their work with
individuals and programs has two foundational
influences: First, the document High-Impact Early

Childhood Professional Learning: A Summary of
Evidence-Informed Approaches with
Recommendations for Wyoming (Appendix C)
outlines the features of professional learning systems
and approaches found to have the highest impact on
improving classroom practice and children's learning

outcomes. Facilitators will utilize this guide, found
in Appendix C, in the design of STARS trainings,
professional learning communities, and
individualized professional learning activities.
Facilitators will also use an accompanying assessment
tool (Appendix D), to support programs that design
and implement their own professional development
to elevate the quality of learning opportunities
offered to teachers.
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The second guide framing facilitator interactions
with individuals and programs is the Powerful
Interactions Model, which includes the Three Steps
of Powerful Interactions and the Five Principles of
Coaching with Powerful Interactions (Jablon,
Dombro, & Johnsen, 2016). This model is grounded
in relationships, guides the creation of learning

partnerships, and applies a strength-based
perspective in which mentors and coaches search for
and highlight teacher competence. Building on the
competence and interests of early childhood
educators, regional facilitators will design
professional learning opportunities, including
mentoring and coaching.

INDIVIDUALIZED PROFESSIONAL LEARNING
In order to provide individualized professional
learning opportunities for those early childhood
educators and leaders in Wyoming that are interested
in on-site mentoring and coaching, regional
facilitators will guide individuals through a self-

assessment process resulting in an Individual
Professional Learning Plan (IPLP). The selfassessment tool (Appendix E), is linked to
the NAEYC Professional Standards and Competencies
for Early Childhood Educators and the Whole

Leadership
Framework for early
childhood leaders. The
self-assessment and
IPLP tools are driven
by the interests and
needs of participants
in relation to the focus
competencies for Years
1, 2, and 3, and will
provide a roadmap for
facilitators and
participants to guide
the professional
learning process.

ASSESSING IMPACT
Effective implementation of the Early Childhood Professional Learning Collaborative Framework and will be
measured using additional assessment tools such as evaluations of trainings and coaching by facilitators,
documentation of progress on the IPLP’s, and program assessment tools linked to program quality standards.
Additional assessment tools along with program quality standards will be released upon development.
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NAEYC standards, competencies, and levels are in draft form (NAEYC, 2019) and subject to change.

Year 1
SNAPSHOT
Standard 1: A, B, C, D

Standard 3: D

Standard 5:

Standard 2: A

Standard 4: A, B, C, D

Standard 6: B, C, D

D

DISPOSITIONS

K

KNOWLEDGE

P

PRACTICE

STANDARD 1
CHILD DEVELOPMENT AND LEARNING IN CONTEXT
1a: Understanding the developmental period of early childhood from birth through age eight across domains and
areas such as physical, cognitive, social and emotional, and linguistic (including bilingual development)
•

•
•
•

Level 1
Identify and define developmental periods of Early Childhood
across physical, cognitive, social, emotional, and linguistic
domains
Identify and define critical aspects of brain development
including executive function, learning motivation, and life skills
Identify that biology, environment, stress, and adversity impact
children’s development and learning
Identify the importance of social interaction and play

•

•

•
•
•

Level 2
Understand the theoretical perspectives and research base of the
developmental periods of early childhood and how
development and learning intersect across the domains
Understand the limitations of child development theories and
research based primarily on a normative perspective of white,
middle-class children in education families
Understand and explain brain development in young children
as well as the development of learning motivation and life skills
Explain how and why biology, environment, stress, and
adversity impact children’s development and learning
Explain why social interaction and play are central to children’s
development and learning

1b: Understanding and valuing each child as an individual with unique developmental variations, agency,
strengths, interests, challenges, approaches to learning, experiences and abilities
•

•
•

•

Level 1
Identify how each child is an individual with unique
developmental variations, agency, strengths, interests,
challenges, approaches to learning, experiences and abilities
Engage in responsive, reciprocal relationships with babies,
toddlers, preschoolers and children in early school grades
Identify individual characteristics of each child through family
and community relationships (Standard 2), observation and
reflection (Standard 3)
Support young children in ways that respond to their individual
developmental, cultural and linguistic variations

K

D

Level 2
• Use research and professionally recognized terminology to
understand and articulate how each child is an individual with
unique developmental variations, agency, strengths, interests,
challenges, approaches to learning, experiences and abilities
• Understand and articulate ways to learn about children (e.g.
through observation, play, etc.)
• Understand developmentally appropriate decisions, plans and
adjustments to practice in response to individual,
developmental, cultural and linguistic variations of young
children
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1c: Understanding the ways that child development and the learning process occur within multiple contexts,
including family, culture, language, and community as well as within a larger societal context of structural
inequities
Level 1
• Identify family, social, cultural and community influences on
children’s learning and development
• Identify how quality early childhood education influences
children’s lives
• Identify structural inequities that adversely impact young
children’s learning and development

K

Level 2
• Understand the theoretical perspectives and research base that
shows that family and societal contexts influence young
children’s development and learning
• Understand that children’s learning is shaped by cultural and
linguistic contexts for development, their close relationships
with adults and peers, economic conditions of families and
communities, adverse and protective childhood experiences,
ample opportunities to play and learn, experiences with
technology and media, and family and community
characteristics
• Understand and articulate how structural inequities adversely
impact young children’s learning and development

1d: Using this multidimensional knowledge (developmental period of early childhood, individual child,
development and learning in cultural context) to make evidence-based decisions that support each child
Level 1
• Use introductory knowledge (developmental period of early
childhood, individual child, family, and multiple social
identities, race, language, culture, class, gender and others) to
support young children
• Support the implementation of early childhood curriculum,
teaching practices, and learning environments that are safe,
healthy, respectful, culturally and linguistically responsive,
supportive and challenging for each child

P

Level 2
• Use multidimensional knowledge (developmental period of
early childhood, individual child, family, and multiple social
identities, ability, race, language, culture, class, gender and
others) to intentionally support the development of young
children
• Use available research evidence, professional judgments and
families’ knowledge and preferences — for identifying and
implementing early childhood curriculum, teaching practices,
and learning environments that are safe, healthy, respectful,
culturally and linguistically responsive, supportive and
challenging for each child

STANDARD 2
FAMILY AND COMMUNITY PARTNERSHIPS
2a: Knowing about, understanding and valuing the diversity of families and communities
•
•
•

•

•

Level 1
Identify diverse characteristics of families and communities and
the many influences on families and communities
Identify stages of parental development
Identify some of the ways that various socioeconomic
conditions; family structures, relationships, stressors, adversity,
and supports; home languages, cultural values and ethnicities
create the context for young children’s lives
Affirm the families’ culture and language(s) (including dialects)
and respect various structures of families and different beliefs
about parenting
Understand that children can thrive across various family
structures

D

K

Level 2
• Understand family theory and research and the ways that
various socioeconomic conditions; family structures,
relationships, stressors, adversity, and supports; home
languages, cultural values and ethnicities create the context for
young children’s lives
• Understand the importance of building on the assets and
strengths that families bring
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STANDARD 3
CHILD OBSERVATION, DOCUMENTATION, AND ASSESSMENT
3d: Building assessment partnerships with families and professional colleagues
Level 1
• Partner with families and other professionals to support
assessment-related activities
• Support young children as part of ISFP and IEP teams

D

P

Level 2
• Partner with families and other professionals to analyze
assessment findings and create individualized goals and
curricular practices for young children
• Know when to call on professional colleagues when assessment
findings indicate young children may need additional supports
or further assessments to identify developmental or learning
needs
• Work with colleagues to conduct assessments as part of ISFP and
IEP teams

STANDARD 4
DEVELOPMENTALLY, CULTURALLY, AND LINGUISTICALLY APPROPRIATE
TEACHING STRATEGIES
4a: Understanding positive, caring, supportive relationships and interactions as the foundation of early
childhood educators’ work with young children

D

K

Level 1
Level 2
• Understand that positive and supportive relationships and
• Understand the research base and theoretical perspectives related
interactions are the foundation for excellence in teaching
to facilitating positive, supportive relationships and interactions
practice with individual children as well as the foundation for
with young children and creating a caring community of
creating a caring community of learners when working with
learners when working with groups of children
groups of children
• Understand that each child brings his or her own experiences,
knowledge, interests, abilities, culture and languages to the early
learning setting
• Support a classroom culture that respects and builds on all that
children bring to the early learning setting

4b: Understanding that the science of learning and child development indicates the need for distinct teaching
skills and strategies appropriate to early childhood, along with differentiated instruction to support children’s
individual needs, including those of bilingual children and children with developmental delays or disabilities

K

P

Level 1
Level 2
• Understand the importance of differentiating instruction for
• Understand the research base and theoretical perspectives about
individual children and groups of children
various teaching strategies used with young children
• Identify basic instructional practices to use with young children • Differentiate instruction based on the level of development,
that are appropriate to their level of development, their
individual characteristics, and sociocultural context of young
individual characteristics, and the sociocultural context in which
children
they live
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4c: Using a broad repertoire of developmentally appropriate, culturally and linguistically relevant, anti-bias
and evidence-based teaching skills and strategies that reflect universal design for learning principles

K

P

Level 1
Level 2
• Use a basic repertoire of developmentally appropriate, culturally • Use a broad repertoire of developmentally appropriate,
and linguistically relevant teaching approaches to facilitate
culturally and linguistically relevant teaching approaches to
development and learning and classroom management
facilitate development and learning and classroom management
• Understand that play is foundational to supporting young
• Understand the various types and stages of play that support
children’s learning and development
young children’s development
• Use instructional practices that facilitate the development of
• Apply knowledge about age levels, abilities, developmental
young children’s skills in the areas of executive function,
status, cultures and language, and experiences of children in the
learning cooperation, conflict-resolution skills, independence,
group to make professional judgments about the use of
and critical thinking
materials, the organization of indoor and outdoor physical space
and materials, and the management of daily schedules and
routines
D

4d: Developing and sustaining reflective, responsive and intentional practice

Level 1
Level 2
• Regularly reflect on their instructional practice and their own
• Regularly reflect on their instructional practice and their own
biases as they work to provide effective supports for each child
biases as they work to provide effective supports for each child
• Determine when it is appropriate to reach out for new resources • Determine when it is appropriate to reach out for new resources
and consult with peers in related professions and other
and consult with peers in related professions and other members
members of their teaching team
of their teaching team
• Incorporates self-care into routines to maintain positive
• Incorporates self-care into routines to maintain positive
engagement with young children and professionalism with
engagement with young children and professionalism with
families and colleagues
families and colleagues

STANDARD 6
PROFESSIONALISM AS AN EARLY CHILDHOOD EDUCATOR
6b: Knowing about and upholding ethical standards and other early childhood professional guidelines
Level 1
• Understand the NAEYC Code of Ethical Conduct and be
guided by its ideals and principles
• Practice confidentiality, sensitivity and respect for young
children, their families, and colleagues
• Understand and follow relevant laws such as reporting
child abuse and neglect, health and safety practices, and
the rights of children with developmental delays and
disabilities
• Understand the basic elements of professional guidelines
such as national, state, or local standards and regulations
and position statement from professional associations

K

P

Level 2
• Use the NAEYC Code of Ethical Conduct to analyze and resolve
professional ethical dilemmas and give defensible justifications for
resolutions of those dilemmas
• Understand the content and development process that undergirds
professional guidelines such as national, state, or local standards and
regulations and position statements from professional associations
• Understand, reflect upon, and integrate professional guidelines such
as national, state, or local standards and regulations and position
statement from professional associations as appropriate for the role/
designation in the profession
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6c: Engaging in continuous, collaborative learning to inform practice
Level 1
• Demonstrate self-motivated commitment to continuous learning
that directly influences the quality of their work with young
children
• Participate in collaborative learning communities, informal or
formal, with colleagues and with professionals in related
disciplines

Level 2
• Applied understanding of the research-based and theoretical
perspectives related to continuous and collaborative learning
• Lead learning communities and teaching teams in birth through
age 5 settings
• Applied understanding of the evidence-based and theoretical
perspectives related to effective communication and team
leadership

6d: Integrating knowledgeable and critical perspectives on early childhood education and developing the habit of
intentional, reflective practice
•

•
•
•

D

D

Level 1
Level 2
Examine their own work, sources of professional knowledge,
• Applied understanding of strengths-based approaches to
and assumptions about the early childhood field with a spirit of
research and practice
inquiry
Engage in dialogue with colleagues with attention to differences
in perspectives and values
Understand that their professional knowledge base is constantly
evolving.
Identify non-dominant sources of information to supplement
their knowledge
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Year 2
SNAPSHOT
Standard 1: A, B, C, D

Standard 3: A, B

Standard 5: A

Standard 2: B, C

Standard 4: A, B, C, D

Standard 6: D, E

D

DISPOSITIONS

K

KNOWLEDGE

P

PRACTICE

STANDARD 1
CHILD DEVELOPMENT AND LEARNING IN CONTEXT
1a: Understanding the developmental period of early childhood from birth through age eight across domains and
areas such as physical, cognitive, social and emotional, and linguistic (including bilingual development)
Level 1
• Identify and define developmental periods of Early Childhood
across physical, cognitive, social, emotional, and linguistic
domains
• Identify and define critical aspects of brain development
including executive function, learning motivation, and life skills
• Identify that biology, environment, stress, and adversity impact
children’s development and learning
• Identify the importance of social interaction and play

Level 2
• Understand the theoretical perspectives and research base of the
developmental periods of early childhood and how
development and learning intersect across the domains
• Understand the limitations of child development theories and
research based primarily on a normative perspective of white,
middle-class children in education families
• Understand and explain brain development in young children
as well as the development of learning motivation and life skills
• Explain how and why biology, environment, stress, and
adversity impact children’s development and learning
• Explain why social interaction and play are central to children’s
development and learning

1b: Understanding and valuing each child as an individual with unique developmental variations, agency,
strengths, interests, challenges, approaches to learning, experiences and abilities
Level 1
• Identify how each child is an individual with unique
developmental variations, agency, strengths, interests,
challenges, approaches to learning, experiences and abilities
• Engage in responsive, reciprocal relationships with babies,
toddlers, preschoolers and children in early school grades
• Identify individual characteristics of each child through family
and community relationships (Standard 2), observation and
reflection (Standard 3)
• Support young children in ways that respond to their individual
developmental, cultural and linguistic variations

K

D

Level 2
• Use research and professionally recognized terminology to
understand and articulate how each child is an individual with
unique developmental variations, agency, strengths, interests,
challenges, approaches to learning, experiences and abilities
• Understand and articulate ways to learn about children (e.g.
through observation, play, etc.)
• Understand developmentally appropriate decisions, plans and
adjustments to practice in response to individual,
developmental, cultural and linguistic variations of young
children
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1c: Understanding the ways that child development and the learning process occur within multiple contexts,
including family, culture, language, and community as well as within a larger societal context of structural
inequities
Level 1
• Identify family, social, cultural and community influences on
children’s learning and development
• Identify how quality early childhood education influences
children’s lives
• Identify structural inequities that adversely impact young
children’s learning and development

Level 2
• Understand the theoretical perspectives and research base that
shows that family and societal contexts influence young
children’s development and learning
• Understand that children’s learning is shaped by cultural and
linguistic contexts for development, their close relationships
with adults and peers, economic conditions of families and
communities, adverse and protective childhood experiences,
ample opportunities to play and learn, experiences with
technology and media, and family and community
characteristics
• Understand and articulate how structural inequities adversely
impact young children’s learning and development

1d: Using this multidimensional knowledge (developmental period of early childhood, individual child,
development and learning in cultural context) to make evidence-based decisions that support each child
Level 1
• Use introductory knowledge (developmental period of early
childhood, individual child, family, and multiple social
identities, race, language, culture, class, gender and others) to
support young children
• Support the implementation of early childhood curriculum,
teaching practices, and learning environments that are safe,
healthy, respectful, culturally and linguistically responsive,
supportive and challenging for each child

K

P

Level 2
• Use multidimensional knowledge (developmental period of
early childhood, individual child, family, and multiple social
identities, ability, race, language, culture, class, gender and
others) to intentionally support the development of young
children
• Use available research evidence, professional judgments and
families’ knowledge and preferences — for identifying and
implementing early childhood curriculum, teaching practices,
and learning environments that are safe, healthy, respectful,
culturally and linguistically responsive, supportive and
challenging for each child

STANDARD 2
FAMILY AND COMMUNITY PARTNERSHIPS
2b: Engaging as partners with families in young children’s development and learning through respectful and
reciprocal relationships.
•
•
•
•

•

Level 1
Identify the importance of having respectful, reciprocal
relationships with families
Recognize families as partners in their children’s learning and
development
Identify strategies for building reciprocal relationships and use
those to learn with and from family members
Initiate and begin to sustain respectful relations with families and
caregivers that take families’ preferences, values and goals into
account
They use a variety of communication and engagement skills with
families and use (or can find resources) to communicate in
families’ preferred languages when possible

•
•
•

•

P

Level 2
Take primary responsibility for initiating and sustaining
respectful relations with families and caregivers
Use strategies to support positive parental development
Understand a broad repertoire of strategies for building
reciprocal relationships and use those to learn with and from
family members
Engage families as resources for insight into their children for
curriculum, program development, and assessment; and as
partners in planning for children’s transitions to new programs

25

2c: Utilizing community resources to support families and young children as well as supporting respectful,
reciprocal partnerships between early learning programs, schools and community organizations and agencies
Level 1
• Identify types of community resources that can support young
children’s learning and development and to support families
• Partner with colleagues to help assist families in finding needed
community resources

K

P

Level 2
• Assist families with young children in finding needed
resources, access and leverage technology tools, and partner
with other early childhood experts (such as speech pathologists
and school counselors) as needed to connect families to
community cultural resources, mental health services, early
childhood special education and early intervention services,
health care, adult education, English language instruction,
translation/interpretation services, and economic assistance
• Collaborate with early learning programs in the community to
support a continuum of quality early learning care and
education

STANDARD 3
CHILD OBSERVATION, DOCUMENTATION, AND ASSESSMENT
3a: Understanding that assessment (formal and informal, formative and summative) is conducted to make
informed choices and for planning in early learning settings
Level 1
• Identify the central purposes of assessment
• Understand that observation and documentation are central
practices in assessment
• Understand assessment as a positive tool to support young
children’s learning and development

P

Level 2
• Understand the research base and theoretical perspectives on
the purposes and use of assessment
• Understand the essentials of authentic assessment—such as ageappropriate approaches and culturally relevant assessment in a
language the child understand—for infants, toddlers,
preschoolers, and children in early grades across developmental
domains and curriculum areas
• Articulate and apply the concept of alignment—assessment
consistent with and connected to appropriate learning goals,
curriculum, and teaching strategies for young children.

3b: Knowing a wide-range of types of assessments, their purposes, and their associated methods and tools.
Level 1
• Identify common types of assessments -formative, summative,
qualitative and quantitative - that are used in early learning
settings

K

K

Level 2
• Understand the structure, strengths, limitations, validity and
reliability of a variety of assessment methods and tools,
including formative and summative, qualitative and quantitative
standardized assessment tools and strategies for young
children
• Understand the basics of conducting systematic observations,
interpreting those observations, and reflecting on their
significance and impact on their teaching
• Understand the components of an assessment cycle
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3d: Building assessment partnerships with families and professional colleagues
Level 1
• Partner with families and other professionals to support
assessment-related activities
• Support young children as part of ISFP and IEP teams

D

P

Level 2
• Partner with families and other professionals to analyze
assessment findings and create individualized goals and
curricular practices for young children
• Know when to call on professional colleagues when assessment
findings indicate young children may need additional supports
or further assessments to identify developmental or learning
needs
• Work with colleagues to conduct assessments as part of ISFP
and IEP teams

STANDARD 4
DEVELOPMENTALLY, CULTURALLY, AND LINGUISTICALLY APPROPRIATE
TEACHING STRATEGIES
4a: Understanding positive, caring, supportive relationships and interactions as the foundation of early
childhood educators’ work with young children

D

K

Level 1
Level 2
• Understand that positive and supportive relationships and
• Understand the research base and theoretical perspectives related
interactions are the foundation for excellence in teaching
to facilitating positive, supportive relationships and interactions
practice with individual children as well as the foundation for
with young children and creating a caring community of
creating a caring community of learners when working with
earners when working with groups of children
groups of children
• Understand that each child brings his or her own experiences,
knowledge, interests, abilities, culture and languages to the early
learning setting
• Support a classroom culture that respects and builds on all that
children bring to the early learning setting

4b: Understanding that the science of learning and child development indicates the need for distinct teaching
skills and strategies appropriate to early childhood, along with differentiated instruction to support children’s
individual needs, including those of bilingual children and children with developmental delays or disabilities

K

P

Level 1
Level 2
• Understand the importance of differentiating instruction for
• Understand the research base and theoretical perspectives about
individual children and groups of children
various teaching strategies used with young children
• Identify basic instructional practices to use with young children • Differentiate instruction based on the level of development,
that are appropriate to their level of development, their
individual characteristics, and sociocultural context of young
individual characteristics, and the sociocultural context in which
children
they live
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4c: Using a broad repertoire of developmentally appropriate, culturally and linguistically relevant, anti-bias
and evidence-based teaching skills and strategies that reflect universal design for learning principles

K

P

Level 1
Level 2
• Use a basic repertoire of developmentally appropriate, culturally • Use a broad repertoire of developmentally appropriate,
and linguistically relevant teaching approaches to facilitate
culturally and linguistically relevant teaching approaches to
development and learning and classroom management
facilitate development and learning and classroom management
• Understand that play is foundational to supporting young
• Understand the various types and stages of play that support
children’s learning and development
young children’s development
• Use instructional practices that facilitate the development of
• Apply knowledge about age levels, abilities, developmental
young children’s skills in the areas of executive function,
status, cultures and language, and experiences of children in the
learning cooperation, conflict-resolution skills, independence,
group to make professional judgments about the use of
and critical thinking
materials, the organization of indoor and outdoor physical space
and materials, and the management of daily schedules and
routines

4d: Developing and sustaining reflective, responsive and intentional practice

D

Level 1
Level 2
• Regularly reflect on their instructional practice and their own
• Regularly reflect on their instructional practice and their own
biases as they work to provide effective supports for each child
biases as they work to provide effective supports for each child
• Determine when it is appropriate to reach out for new resources • Determine when it is appropriate to reach out for new resources
and consult with peers in related professions and other
and consult with peers in related professions and other members
members of their teaching team
of their teaching team
• Incorporates self-care into routines to maintain positive
• Incorporates self-care into routines to maintain positive
engagement with young children and professionalism with
engagement with young children and professionalism with
families and colleagues
families and colleagues

STANDARD 5
CONTENT KNOWLEDGE IN EARLY CHILDHOOD CURRICULUM
5a: Understanding content knowledge and resources—the central concepts, methods, inquiry and application
tools, and structures—of the academic disciplines in an early education curriculum.

K

Level 1
Level 2
• Have an elemental knowledge in core content areas of math,
• Have applied knowledge of content areas (linguistics, literature,
science, English, social studies/history, physical education, visual
the arts, mathematics, science and social studies) through
arts, performing arts
dedicated general education courses
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STANDARD 6
PROFESSIONALISM AS AN EARLY CHILDHOOD EDUCATOR
6d: Integrating knowledgeable and critical perspectives on early childhood education and developing the habit of
intentional, reflective practice
•

•
•
•

D

Level 1
Level 2
Examine their own work, sources of professional knowledge,
• Applied understanding of strengths-based approaches to
and assumptions about the early childhood field with a spirit of
research and practice
inquiry
Engage in dialogue with colleagues with attention to differences
in perspectives and values
Understand that their professional knowledge base is constantly
evolving.
Identify non-dominant sources of information to supplement
their knowledge

6e. Using strong communication skills to effectively support young children’s learning and development and to
work with families and colleagues

P

Level 1
Level 2
• Apply proper grammar, spelling, and usage of terms when
• Apply proper grammar, spelling, and usage of terms when
communicating with young children, families and colleagues
communicating with young children, families and colleagues
equivalent to the expected level of a U.S. high school graduate
equivalent to the expected level of an associate/baccalaureate/
master’s degree graduate
• Use clear and positive language and gestures with young
children
• Use a positive, professional tone to communicate verbally and in
writing with families and colleagues
• Use technology with facility to support communication with
colleagues and families, as appropriate
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Year 3
SNAPSHOT
Standard 1:

Standard 3: C

Standard 5: B, C

Standard 2:

Standard 4:

Standard 6: A, D, E

D

DISPOSITIONS

K

KNOWLEDGE

P

PRACTICE

STANDARD 3
CHILD OBSERVATION, DOCUMENTATION, AND ASSESSMENT
3c: Practicing assessment that is ethically grounded and developmentally, culturally, and linguistically
appropriate to document developmental progress and promote positive outcomes for each child.

K

P

Level 1
Level 2
• Identify features of developmentally, culturally and linguistically • Select and use developmentally, culturally and linguistically
appropriate assessments
appropriate assessments
• Understand that assessments must be selected or modified to
• Create opportunities to observe young children in play and
identify and support children with differing abilities
spontaneous conversation as well as in adult- structured
• Support the use of assessment-related activities in curriculum and assessment contexts
• Embed assessment-related activities in curriculum and in daily
in daily routines to facilitate authentic assessment and to make
assessment an integral part of professional practice
routines to facilitate authentic assessment and to make
assessment an integral part of professional practice
• Use assessment resources (such as technology) to identify and
support children with differing abilities, including children
whose learning is advanced as well as those whose home
language is not English, and children with developmental
delays and disabilities
• Analyze data from assessment tools to make instructional
decisions and set learning goals for children
• Understand the research base and theoretical perspectives
behind harmful uses of inappropriate assessments
• Understand limitations of developmentally, culturally or
linguistically inappropriate assessment tools and minimize their
impact on young children
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STANDARD 5
CONTENT KNOWLEDGE IN EARLY CHILDHOOD CURRICULUM
5b: Understanding pedagogical content knowledge—how young children learn in each discipline—and how
to use the educator knowledge and practices described in Standards One through Four to support young
children’s learning in each content area
Level 1
• Have an elemental understanding of pedagogical content
knowledge to make instructional decisions
• Identify resources from professional organizations representing
content areas to support instructional practice

K

Level 2
• Have a applied level of understanding of the research base and
theoretical perspectives undergirding pedagogical content
knowledge and understand how young children learn across
content areas
• Use understanding of pedagogical content knowledge to make
instructional decisions
• Use resources from professional organizations representing
content areas to support instructional practice
• Understand how to engage children in learning about essential
and foundational concepts, principles, and theories; in methods
of investigations and inquiry; and in forms of representation
that express ideas, relationships, and patterns in each
curriculum area

5c: Applying, expanding, integrating and updating their content knowledge in the disciplines, knowledge of
curriculum content resources, and pedagogical content knowledge to their teaching practice.
Level 1
• Identify early learning standards relevant to their state and/or
early learning setting
• Support implementation of curriculum across content areas

P

P

Level 2
• Integrate their understanding of content knowledge,
pedagogical content knowledge and early learning standards to
select and create curriculum across content areas for young
children

STANDARD 6
PROFESSIONALISM AS AN EARLY CHILDHOOD EDUCATOR
6a: Identifying and involving oneself with the early childhood field and serving as an informed advocate
•
•
•

•

Level 1
Identify as a member of the early childhood profession
Identify connections between the disciplines and professions
that collaborate in the early childhood field
Identify basic policy issues in the profession, including
compensation and financing of the early education system;
standards setting and assessment in young children; and issues
of equity, bias and social justice that affect young children,
families, communities and colleagues
Advocate for resources and policies that support young children
and their families as well as for early childhood educators, with
a primary focus on advocacy within the early learning setting

•

•

•
•

D

P

Level 2
Understand distinctive history, knowledge base, and mission of
the early childhood education profession and the early
childhood field as a whole
Understand the broader contexts and challenges, current issues
and trends that affect the profession including compensation
and financing of the early education system; standards setting
and assessment in young children; and issues of equity, bias and
social justice that affect young children, families, communities
and colleagues
Understand the basics of how public policies are developed
Advocate for resources and policies that support young children
and their families as well as for early childhood educators,
within early learning settings as well as in broader contexts such
as at the local, state, federal, or national levels.
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6d: Integrating knowledgeable and critical perspectives on early childhood education and developing the habit of
intentional, reflective practice
•

•
•
•

Level 1
Level 2
Examine their own work, sources of professional knowledge,
• Applied understanding of strengths-based approaches to
and assumptions about the early childhood field with a spirit of
research and practice
inquiry
Engage in dialogue with colleagues with attention to differences
in perspectives and values
Understand that their professional knowledge base is constantly
evolving.
Identify non-dominant sources of information to supplement
their knowledge

6e. Using strong communication skills to effectively support young children’s learning and development and to
work with families and colleagues
•

•
•
•

D

P

Level 1
Level 2
Apply proper grammar, spelling, and usage of terms when
• Apply proper grammar, spelling, and usage of terms when
communicating with young children, families and colleagues
communicating with young children, families and colleagues
equivalent to the expected level of a U.S. high school graduate
equivalent to the expected level of an associate/baccalaureate/
master’s degree graduate
Use clear and positive language and gestures with young
children
Use a positive, professional tone to communicate verbally and in
writing with families and colleagues
Use technology with facility to support communication with
colleagues and families, as appropriate
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Appendix B
WHOLE LEADERSHIP FRAMEWORK
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Appendix C
HIGH-IMPACT EARLY CHILDHOOD PROFESSIONAL LEARNING
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High-impact early
childhood professional
learning
A SUMMARY OF EVIDENCE-INFORMED APPROACHES
WITH RECOMMENDATIONS FOR WYOMING

Nikki Baldwin, PhD
University of Wyoming
March 2019
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Appendix D
ASSESSING THE QUALITY OF PROFESSIONAL DEVELOPMENT
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Assessing the quality of professional development in your
early childhood organization
The questions below are derived from a comprehensive review of research on systems, approaches, and methods of early
childhood professional development that have the highest impact on professional learning and child outcomes.
Organizational leaders and designers of professional development are encouraged to use these questions as a tool to assist
with planning and evaluating professional development.

ORGANIZATION

CONTENT

• Are our professional development
activities anchored to our program
vision and values?

• Are we aligning our work with the
appropriate professional standards
and competencies for our field (ie.
NAEYC, DEC)?

• Do our professional development
activities align with our goals for
program improvement?
• Is our professional development
part of a coherent plan that includes
a sequence of activities over time?
• Is our approach to professional
development flexible enough to
respond to the changing needs of
our program?
• Are we designing professional
development experiences with
specific measurable outcomes in
mind so that we are accountable for
success?
• Do we address the professional
development needs of our
organizational and pedagogical
leaders as well as our staff?
• Do we support organizational and
pedagogical leaders, to elevate the
quality of their facilitation of
professional development activities?

• Is our professional development
centered on those practices that have
the greatest impact on child and
family outcomes?
• Do we take into account different
professional entry points and levels
of experience and expertise when
planning professional development?
• Does our professional
development include supports for
applying learning directly to
classroom practice?
• Do our professional development
opportunities recognize and build
on participant strengths?
• Is our professional development
content relevant to the daily
experiences of educators in the
classroom?
• Is our focus on transforming
practices rather than simply
transmitting information?

METHODS
• Do we use high impact evidencebased practices when delivering
professional development?
• Do we deliver professional
development using principles of
adult learning?
• Are we using multiple methods of
delivery to increase impact?
• Are we including opportunities for
participant reflection and selfevaluation as part of each
professional development
experience?
• Are collaborative learning
experiences built into each
professional development
opportunity?
• Do we share desired professional
development outcomes with
participants?
• Do we extend learning beyond a
one-time event by including
coaching and mentoring
opportunities?
• Are we creating a learning
environment for teachers that match
our expectations for the learning
environments they create for
children?
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Appendix E
SELF-ASSESSMENT AND INDIVIDUAL PROFESSIONAL LEARNING PLAN
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